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The University of Puerto Rico at Carolina (UPRCAkaowledges that the effectiveness
of a higher education institution is the resultoafreful analysis and planning, rather than a
spontaneous process or isolated efforts. Therefmsssment at UPRCA is characterized as an
integrated, holistic, and systematic process. Tplement such process, UPRCA has developed
an Institutional Assessment System (IAS). The 1A% integrated system of assessment that
constitutes the foundation of every assessmengepsoat the Institution. Its purpose is to assure
that assessment is an articulated process, fodansgdthering data that is important for the
accomplishment of our mission. At the same time,I&S avoids the investment of resources in
efforts not related to UPRCA’s mission. In summahg purpose of the IAS is to serve as a
guide to administrative and academic units to doute to the achievement of the mission,
vision, and goals of the institution.

In the following sections, this document will prde specific guidelines to administrative
and academic units for the implementation of assess plans. The first section provides the
foundations for assessment processes at UPRCAjiradignstitutional goals with areas of
assessment emphasis for the next five years. Thersecond section explains the Longitudinal
Model for Assessment to be implemented at thetirigin. As part of this section of the IAS,
general assessment plans for general educationthed academic programs are presented. The
third section describes theimplementation taslgists, timeframe, and resources are specified.
Finally, this document provides guidelines to ass#® implementation of the IAS and

individual assessment plans.

Assessment at UPRCA

The University of Puerto Rico at Carolina has depetl an assessment system that is
aligned with institutional goals and the systemiategic plan,Diez para la DécadaThe
purpose of this alignment is to ensure that evesgssment effort will serve as a pathway to the
accomplishment of UPRCA'’s goals as related to th&dy Areas oDiez para la DécadaThe
assessment system hereby presented has beeniestraif five areas namedssessment
Emphasis each responding to one or more of the Key Ar@ahle 1 shows the relationship

between Key Areas, Institutional Goals, and AssesgrAreas of Emphasis.
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Table 1. Key Areas, Institutional Goals, and Assess Areas of Emphasis.

Assessment
Emphasis

Outstanding
Academic
Experience

Institutional Goal

1. To recruit the best students primarily from tlogtheastern
area of Puerto Rico, offering them an educatioexckllence
and services that strengthen their institutionahecgtment and
belonging.

Key Area
(Diez para la

Década)
Sustained Ties to the
Student Body.

2. To guarantee academic offerings of excellentaghated to
general and specialized education. These offesiiigprovide
students with the tools they need to achieve psajesl
SUCCESS.

An Academic Culture of
Currency,
Experimentation, and
Renewal.

Research, Creative
Work, and Faculty
Development

L

3. To promote an environment of competitive redearcd
creative endeavor within the academic community lgreeds to
the acquisition of knowledge and the solution afippems.

Competitive Research,
Investigation, and
Creative Work.

Assessment,
Evaluation, and
Planning

4. To promote cultures of assessment and planniogder to
strengthen teaching-learning processes, adminisrat
efficiency, and institutional data/research-centatecision-
making procedures.

A Culture of Institutional
Assessment and
Evaluation.

State of the Art
Administrative

5. To provide a state-of-the-art computer netwbek tntegrates
and accelerates the effective output of all acadeseirvice,
administrative, research, and scholarly processes.

Technological Currency.

Functions and
Facilities

8. To maintain and preserve existing physical spaze
encourage study, research, and a better quallifedor the
university community.

Efficiency and Beauty in
both Natural and Built
Spaces.

9. To promote the efficiency, effectiveness, andlity of
institutional services by reviewing and simplifyitite
administrative processes.

Administrative and
Managerial Optimization

Leadership in
Community and
Global Setting

6. To foster ties with different community sectayscontribute
to their well-being and a better quality of life.

Leadership in
Community Investment
and Cultural Initiatives.

7. To promote the Institution internationally withé framework
of education and globalization through the esthbtisnt of
consortia and exchange programs that make the t$itiystand
out as a research and learning center.

Dedication to the
Integration of the
University into the World
at Large.

10. To promote UPRCA as a center of learning artdicuby
disseminating its contributions to the communityilesh
strengthening institutional commitment, allegiareed
collaborative ties between all university composearid

alumni.

Strengthened Institutiong
Identity.

A. The Assessment System

Assessment is a systematic activity used to gatindormation regarding the

accomplishment of specific outcomes and to prodeéo®mmendations that can be used by

decision-makers to improve the achievement of suthomes. Because the ultimate purpose of

assessment is improvement, this process is oftatifted as a cycle in which new outcomes are
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identified every time the loop is closed (decisioase made to improve the outcome
accomplishment). Figure 1 identifies each stefhéassessment cycle.

Making
Evidence- N
Based Identifying
Improvements Outcomes
g
Establishing
E\éalsulftmg Assessment
anResu?tgng Methodologies
/\l Gathering and /

Analyzing
Collected Data

Figure 1. Cycle of Assessment Implemented at UPRIPRCA Self Study, 2011)

Assessment at higher education institutions isclpi categorized as assessment of
student learning and institutional assessmentitfitisinal effectiveness). As the Middle States
Commission on Higher Education (2006) states, tutsbhal assessment refers to institutions’
self-evaluation of their overall effectiveness ichving its mission and goals. According to
Astin (1993), the degree to which an institutiors leelped its students to develop the skills,
knowledge, and behaviors that form part of its misxan only be measured when those cases
are examined in a particular context. In other wonth order to say that the institution is
accomplishing its mission, it is important to catesi the characteristics of prospective students
(Inputs), the interactions that take place as péartheir academic experience (Processes and
Context), and the short- and long-term results ¢@uies). For that reason, the IAS’ plan for
assessing student learning is characterized forgheolistic, systematized and longitudinal (see
Figure 2).
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INPUTS PROCESSES & OUTPUTS
CONTEXT

Community & Global
Leadership

Research &
Development

Institutional
High School Students Academic Component § Employment Effectiveness

Graduate Studies
Admission

— Graduation Rate

Assessment, Evaluation,
and Planning

Administrative —| e ETEEE

Bl Functions and Facilities |l

== Institutional Image

Figure 2. Longitudinal Model of Assessment at UPRCA

A.l Inputs

Astin (1993) definesnputs as students’ characteristics previous the beggnointheir
academic experience at a higher education ingtrtufThe assessment of inputs is particularly
important as it provides the information necessarynprove modifiy Institution’s processes and
contexts. Such modifications are key in order toticwe providing excellent services at UPRCA
and to achieve its mission. For example, assessnoérospective students and environmental
scans are important in order to plan ahead andreagbat the Institution has the adequate
infrastructure to continue serving the populatibaims to serve. Therefore, a fundamental part
of the IAS is the systematic assessment of multipfuts. Some of these inputs will be
measured through the Office of Planning and Instial Research (OPEI, as abbreviated in
Spanish), while other assessments will be condubtedther institutional units such as the
Admissions Office and the Recruitment Unit (seeufeg3).
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Administrative

Units
. Assessment
Prospective First Year
Students' | Student's
Profile & i
it \1 Profile & Need
Assessment - & S
Inputs

Figure 3. Types of Assessments that Comprise Inpute AIS

A.l.a Prospective Students’ Profile and Needs Assesent

An important assessment method to determine stigdaput is the prospective student’s
profile. UPRCA uses its ties with the communityrtmalarly the K-12 education system, to
conduct a needs assessment every four years angingdnool students. In addition to serving
as a base measure, the needs assessment alldwstitlhiion to establish the socio-demographic
profile of prospective students, identify their dee@nd academic interests. The former two allow
the institution to develop and improve the existimgpgrams designed to support students’
academic development during the first year. The dmithered regarding students’ academic
interests also provides the Institution with valeamformation for reviewing its academic

programs, contributing to achieving its goal of ingvan up to date and relevant academic offer.

A.1.b Admissions Office Assessment

The Admissions Office is another place where imgarassessment activities take place.
This office is responsible for ensuring that eagmited student represents to the population that
UPRCA aims to serve. This is the foundation of neeswzices and activities that the Institution
provides. Information regarding admitted studerats become an effectiveness indicator, as it is
part of the first institutional goal in the UPRCASrategic Plan (Strategic Plan, 2006). The
Admissions Office assessment is important to gueearthat the institution recruits those

students whose interests and goals are congrudntive institutional mission (MSCHE, 2006).
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A.1l.c First Year Student’s Profile

The third assessment strategy used to gather iateymabout Inputs is the first year
student’s survey. This survey is currently condddiy OPEI every five years to develop a
profile of incoming classes. This instrument gashgrofile information of freshmen students at
UPRCA, which is used for improvements at institnéiband program levels. This information
can also be used for benchmarking purposes.

The Inputs measures at UPRCA consist of profilingspective and first year students,
the assessment of the effectiveness of the Admmissiifice, and information collected through

recruitment activities.

A.2 Processes and Context

The assessment of processes and contexts is amatigemental aspect of the IAS. An
optimized context increases the effectiveness efitistitution and yields improved outcomes.
As stated by Astin (1993), interactions with theiesnment are determinant in the outcomes of
student learning. According to Astin, an environtisndefined as “everything that happens to
students during the course of an educational progitsat might conceivably influence the
outcomes under consideration” (1993, p. 235); foeee this definition includes the university’s
contexts and the processes that take place withidhile it is true that a considerable part of the
assessment of processes has to do with studenirigathis section of the model includes a wide
variety of other processes and contexts issues. tRar reason, this component of the
Longitudinal Model of Assessment at UPRCA is the onost related to MSCHE standards.
From institutional policies and retention practidesleadership and governance issues, all of
them have a direct or indirect effect on studeetgderiences during their academic life and

affect institutional effectiveness (see Figure 4).
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Outstanding
Academic Experience

State of the Art
Administrative
Functions and
Facilities

Research and Processes
Development & Context

Assessment,
Evaluation & Planning

Figure 4. Assessment of Institutional ProcessesCardexts

A.2.a Outstanding Academic Experience and Assessniesf Student Learning

Participation in higher education impacts many etpef students’ life. It offers
opportunities that go beyond developing the necgdgaowledge to perform job-related tasks.
As demonstrated in related literature, collegeswamdersities play an important role in fostering
students’ cognitive, social, self-authorship, ethicand moral development, among others
(Evans, Fooney, Guido, Patton, & Renn, 2010). Important for higher education institutions
to plan experiences that integrate all aspectstudesnts’ development and to promote the
achievement of the learning outcomes establish@dd®f the institutional mission.

The ultimate challenge of a higher education in8th is to successfully demonstrate that
students have learned what they were supposed ringdineir academic experience. This is
evidenced through the assessment of student Igariime IAS considers all three levels of
assessment of student learning (course, prograthinatitutional) and places the data within a
solid theoretical framework of longitudinal assessinthat has been adapted to fit the
Institution’s available data and resources. Theortecal framework places assessment of
student learning and outstanding academic expexseas part of the processes and contexts that

students experience during their academic life.
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UPRCA’s assessment of student learning is conduatetie classroom, program, and
institutional levels in a complementary way. Asuig 5 shows, the data gathered in one level is
added to data gathered in the next level in omleiraw conclusions about student learning. This
interactive and integrated approach to assessmsefdasible with the Institution’s available
resources, while being a useful process wheredbaglts at each level provide information for
decision-making at the institutional level.

\

/Assessment of Student Learning at the Institutional Level

% ) /A ™~

General

ssessment of Student Learning at the Program

Education |
Program Leve
[
) | \
4 N
C d Capst .
T S eeriences || Assessment of Student Learning at
EEE ’ < | the Course Level
\ ) Field Experiences
( ) ) Asssesment of the of Achievment of Individual

( ) Course's Objectives
Co-Curricular
Activities

L J J
N — =)

Figure 5. Levels of Assessment of Student Learning

Licensure Examination

In order to implement the plan for the assessmésturlent learning successfully, this
assessment model of student learning requires gadktboration and coordination between
General Education, Major Programs, and Co-Curricetivities. At the program level, the
assessment process requires coordination betweeltyfanembers in order to integrate the data
gathered at individual courses in a single, cohteaad useful report that answers the question:

Are students in this major learning what they aqegeeted to learn?
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General Education Assessment Plan

The implementation of a revised and systematic @&¢neducation Assessment Plan
(GEAP) started in fall 2011. The GEAP proposesassessment of the 12 goals of the General
Education Program within 3 years. Because the ptaposes the assessment of approximately
four goals per year, it provides the required timethe development of an assessment plan in
the academic departments that have not yet implesdem assessment plan.

During the academic years 2011-2012 and 2012-28%8sament activities using direct
measures are scheduled for the following academts:unformation and Technologies Literacy
Program, Natural Sciences, English, and SpanishileWwthese academic departments are
conducting activities to assess student-learnirtgamaes, other departments will be developing
or reviewing their own assessment plans. Duringthie year of the implementation of the
GEAP (2013-2014), eight academic departments wiltbnducting activities in order to assess
additional goals of the General Education ProgrBm.academic year 2013-2014, all general
education departments will have implemented assassptans

In addition to the direct measures described abtwe,GEAP established the use of
indirect means of assessment (see Table 2). The PGH#lizes two types of indirect
measurements: the National Survey of Student Emgage (NSSE), and a locally developed
student surveys. While locally developed studemvests will be administered yearly by each
academic department that offers general educatarses, a global satisfaction survey with the
General Education Program will be administered sample of second year students every two
years. Funds are being identified to conduct th&ER 8very five years. Data from the NSSE and
other assessment results would be used by acadesjocs for the periodical review required by
Certification #43 (2006-2007) (see Appendix A).

In order to collect this information, the Generalugation program coordinator will meet
with the assessment coordinators of each acadeepariinent that offer general education
courses during year 2012-2013 to schedulea timdtinedata gathering procedures for the
following academic years. At the end of each acadequarter, assessment coordinators will
submit a copy of their assessment results to theefaé Education coordinator. At the end of
every academic year, the general education codatimgll write a comprehensive assessment
report to be submitted to the academic dean. Hpert will unify the information on the direct
and indirect assessment results conducted qualigrgssessment coordinators at departmental
level. The assessment results presented in thipmedransive report will be shared with the
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General Education Committee and other faculty memlbe discuss recommendations and
develop action plans.

The General Education Committee will meet once orentimes (as needed) to decide
which recommendations are to be implemented andeptb to share the results with the
academic community (see section D of this docunf@ng detailed diagram of the process to
ensure the communication of assessment resultstangse for decision making). Once the
assessment cycle described in Table 2 is compléted| start over again to assess the learning
outcomes once improvements resulting from prevassessment have been adopted.

Since institutional learning goals at UPRCA aresthdor General Education (GenEd)
(Suskie & Banta, 2009), they are directly assesse@enEd courses and activities, and are
complemented with the assessment of student lgpinithe majors where GenEd goals are
reinforced (see Figure 5). The accomplishment wdextt learning outcomes at the institutional
level is also indirectly assessed through studemveys; employer’s interviews; and other

measures described in section A.3.c (page 15).

Table 2. Basic Cycle of Assessment of the Genetat&tion Program

General Education GoalsMIELL | 2011-2012 | 2012-2013 | 2013-2014
enera ucatio 0als Indirect Direct Direct Indirect Direct Indirect
Assessment Measures| Measures | Measures | Measure | Measures | Measure

. Various

Information Lieracy (Ex CISO|  ITLP*
y » 3227)
Goal 2: Major Disciplines é
Goal 3: Modes_ Of_ Inguiiry S Natural Sciences
Goal 4: Quantitative and =
Statistical Analysis i
Goal 5: Critical Thinking £ Various q>>;
. e . English 5

. >
Goal 6: Communication a English Spanish c‘/l))
Goal 7: Ethics E Various =
Goal 8: Aesthetics g Humanities E
Goal 9: Interdependence and a Social n
Diversity = Sciences

e e
Goal 10: Life Skills S Interdiscipli
© nary Seminar

Goal 11: Collaborative and < Social
Responsible Involvement Sciences
Goal 12: Physical Wellness Education

*ITLP = Information and Technology Literacy Program

Notes: Specific information about the courses tassessed, the person responsible to coordinatsskssment process,
and the assessment techniques to be used willdilalate in the assessment plan of each academartriegnt.
This assessment plan is subject to modificationsraking to the revision of the General EducatioogPam
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Assessment of Student Learning in the Majors

Assessment of student learning at the program lisval main component of the IAS.

However, the role of the Assessment Office is tovigle support and advice to academic

programs, as they are the owners of these processesssment procedures are similar across all

academic programs. First, the assessment procests e comply with the full cycle of
assessment as described at the beginning of thiswknt (see Figure 1). Second, the curriculum
map of each major identifies the learning outcoraddressed by course, and assessment is
conducted in those courses that constitute thegpyirsource of information for those particular
outcomes. Third, the results of such assessmentshaeed with the program’s faculty;
assessment results of outcomes related to Genelatakon are shared with the General
Education coordinator. The results of other assessimitiatives follow the standard procedures
for the communication of assessment results torenie use of results in major programs as
shown in Figure 10. Evidence of the use of resattsourse and program level should be
submitted to the Assessment Coordinator usingube of Results Report Follow-up Template
available at the Assessment Office (Appendix B).

As previously mentioned, assessment plans are a@@elby assessment coordinators in
collaboration with faculty members within each amait program. For that reason, the
academic programs at UPRCA are not in the samee staghe development of a culture of
assessment. While some programs are ahead in tbcess, others are in earlier stages.
Consequently, the schedules for implementatiorsséssment plans vary by academic programs
as described in the Appendix C of this document. &@mple, some academic programs are
currently implementing assessment activities otiesging the program’s goals or expected
learning outcomes, while others has not set yetipedates to implement their plans.
Therefore, the schedule in Appendix C proposes daptad schedule that takes into
consideration such differences. The schedule feesssnent activities is based on the results of
Self-Assessment of Program Learnirfg009), document analysis, and interviews with
assessment coordinators conducted by the Asses§loerdinator (2011).
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Table 2. Preliminary Schedule for Assessment Alngisiin the Majors

2011-2012 | 2012-2013| 2013-2014| 2014-2015|

(%)
— O
Major Academic Program Direct Measures including Pre-Test/Post-Test ang § =
Student’'s Work Sample S 3
==
Business Administration - D G, AR G, AR
x
Hote_l a_md R_estaurant c.Ar B G AR G AR G AR
Administration k7
. (]
Design D 2| G AR G,AR G,AR
>
Natural Sciences D 2 G, AR G,AR CPR
Criminal Justice (Forensic . olearls car G A R G.A R o
Psychology & Law and Society) < =
. — wn
Education - o D G AR CPR o
= x
. X
Office Systems p|leArRld eaArR]| AR G AR t
. 1%
Automotive Technology G AR |5 GAR G, AR G, AR
. . R >
Mechanical Engineering G AR % G, AR G, AR G, AR
Instrumentation Engineering g
and Control Systems - L - G, A R G, AR
Technology
Legend:
A = Data Analysis R = Implementation of Recomméiutes
D = Assessment Design CPR = Comprehensive Progeaiie®
G = Data Gathering
Notes:

*Denotes the implementation of a new assessmentgildepartmental level.

**Specific information about the courses to be ased, the person responsible to coordinate thesaasat process, and
the assessment techniques to be used will be blailathe assessment plan of each academic degrartm
***Self-Studies for professional accreditation wile added to this schedule.

***Some of this information is collected by OPEI

A.2.b State of the Art Administrative Functions andFacilities

A large amount of attention has been placed irethelency of administrative functions
in order to avoid waste of resources. UPRCA is cdtedhto finding ways to reduce operational
expenses without sacrificing the quality of itsvésgs. For that reason, the IAS integrates
multiple assessment processes to help the adnaiistroffices systematically examine the
quality of services and processes they performtanihd ways to improve such activities in

12|Page



order to increase efficiency. Some of these assm®snare conducted by internal personnel,
while others are not. Some internally conducteeésssents include (will include): satisfaction
surveys, needs assessments within the adminigratigits and productivity studies.
Additionally, administrative units may select penf@nce indicators to monitor constantly in
order to determine the achievement of particulatitutional goals.

In order to assure that sufficient support is adéd from the Assessment Office, the
previously mentioned assessment will not be coredubty all units all the time. Depending on
the type of unit and its relationship with institutal goals, particular assessment activities will

be conducted at a particular time. The individuatsiassessments results will be used for three

main purposes: increase of productivity, allocatibmesources, and determination of the degree

of achievement with institutional goals.

A.2.c Assessment, Evaluation & Planning

An important component of botiez para la Décadaand UPRCA goals, is the
development of a culture of planning, assessmethtesaluation. This is important in order to
ensure that decision-making is an informed proddssertheless, assessment and evaluation is
more than having a plan to examine the extent telwimstitutional goals are achieved. It also
requires an evaluation of the extent to which aseest processes have been useful and cost-
efficient and to identify ways to improve such &sseent processes. For this reason, the new
Assessment Office includes constant training tovensity constituencies in a wide variety of
topics in its work plan. Furthermore, a new prazig introduced in this IAS: every assessment
report should include a section on the analysihefassessment process and recommendations
for its improvement.

Another important practice that is emphasized m &S is planning. Planning within
higher education is considered an ongoing pro@gsSPRCA, planning takes place in different
ways: as administrative and academic unit stratggans, annual work plans, and the
institutional strategic plan, among others. At ih@ividual unit level, planning is conducted by
the unit's chair (and in case of academic unitssitesigned with the feedback of faculty
members) and plans should be aligned with the simiission and goals, and with institutional
goals (as established in the institutional stratggan). Based on the long-term plans of
individual units, each unit is responsible to depean annual work plan that is used to justify

13|Page



budget requests. Units are expected to developaamtans and budget requests based on the
results of assessment processes. At the end of fsedl year, units are responsible for
submitting new annual plans, a report of previoaaryaccomplishments, and a review of the
status of their five-year strategic plan to therde@ee Figure 6).

On the other hand, summative evaluations of theedegf accomplishment with the
Institutional strategic plan are conducted by ORREéry year. After such analyses, a report
should be submitted to the chancellor who sharestht deans and other unit’s directors. Once
the results are shared, recommendations are madgptove the strategies of those objectives
that are not reaching expected levels of achievenerthe fifth year of the strategic plan, a
summative evaluation will be conducted and a cohmgmsive report will be submitted to the
academic constituencies previously mentioned. A¢ thoment, procedures such as SWOT
analysis, reviews of the institutional mission atglon, and environmental scans are conducted
in order to get information about possible stratedjrections of UPRCA during the next five

years. At this point the current strategic plamadified or a new one is developed.

Yearly by Academic Yearly by OPEI
l—;) Departments
e|nstitutional eAccomplishment e Formative
Strategic Plan and Assessment Evaluations of
eAcademic Units Reports Institutional
Strategic Plan *Work plans Strategic Report

eBudget Request
eAssessment Plans

N / - / - /

Figure 6. Summary of Planning Processes at UPRCA

A.3 Outcomes

The IAS uses short and long-term results as thd belcators of institutional
effectiveness. These results are mostly relatestudents’ achievements. On one hand, the IAS
short-term outcomes provide information about Ipesttices and early interventions that impact
student development of learning outcomes. On therdiand, students’ medium- and long-term
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outcomes (i.e. graduation rates and job placemestye as indicators of institutional
effectiveness. The data gathered through this siseas process offers the institution a holistic
perspective about the educational experience ofthdents at UPRCA. More specifically, it
provides evidence of the achievement of institwtlomission. This feedback is extremely
important, as it provides information about aspebist can be improved in order to foster
student learning, support decision-making processes promote institutional renewal.

While it is true that a variety of indicators antagegies can be used to assess student
learning outcomes and institutional effectivenassorder to develop an IAS that is feasible,
cost-effective, and useful, assessment methods egtablished for specific areas of assessment
emphasis. The selected areas are directly relatduetachievement of the institutional mission
and vision. Additionally, specific outcomes relatedstudent success were included as indicators

of institutional effectiveness (see Figure 7).

Research,
Creative Work,
and Faculty
Development

Institutional
Outcomes
. Leadership in
Students Community &
Outcomes Global Settings

Figure 7. UPRCA's Summary of Institutional Outcomes

A.3.a Research, Creative Work, and Faculty Developent

Traditionally, universities have been seen asgdatiat produce research and creative
work. The University of Puerto Rico considers reskaa priority area in its 10-year strategic

plan, Diez para la DécadaUPRCA currently promotes a culture of researath eneative work
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to the extent that it has been considered oneeif thn strategic goals. As stated in the Strategic
Plan, UPRCA aims “to promote an environment of cefitipe research and creative endeavor
within the academic community that leads to theuagtion of knowledge and the solution of

problems” (UPRCA Strategic Plan, 2006). For thigsan, it constitutes an important part in the

assessment of institutional effectiveness.

By the 2011-2012 academic year, UPRCA has develapdtple initiatives to promote
research and creative work in the campus. It iresuidculty development activities and support
and the development of a center for faculty redeartd a center to support student research,
among others. Because of the importance of thisayuhthe amount of resources invested, it is
important to assess its achievement. The meangifiddnto assess this area of emphasis are
student and personnel surveys and interviews, arfdiqmance indicators, such as:

* Frequency of use of the research support center

* Number and percentage of faculty members conduetithgctorate

* Number and percentage of faculty members and stsidenving as presenters in
professional conferences

* Number and percentage of faculty members servingexgtors to undergraduate
students

» Publications (professional journals, books, etc.)

 Research collaboration

This area of assessment emphasis will require @esasient plan developed in
coordination with the Deanship of Academic Affair§his information will inform the
achievement of this goal and will serve as a pofnteference to compare UPRCA progress in

creative work and research activity with itself.

A.3.b Leadership in Community & Global Settings

Another goal in the UPRCA Strategic Plan is relatethcrease the impact of UPRCA in
the community and to internationalize the represt@m of the Institution. These goals include
the participation of students in community senaécel exchange programs, the participation of
university personnel in community service, and Fgcparticipation in collaborative agreement

with United States and foreign universities. Theanweidentified to assess this area of emphasis
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are: student and personnel surveys and interviemdé performance indicators such as number of

collaborative agreements made and number of steideat participated in exchange activities.

A.3.c Students’ Related Outcomes

Student outcomes at the institutional level are ohéhe most important indicators of
institutional effectiveness. For this reason, acdpson of the use of indirect evidence for
assessment of student learning at the instituti@vall is included in this section. The following
section focuses on describing each of the perfoceandicators that are incorporated to the IAS
to measure institutional effectiveness relatedttiolent short-term and long-term outcomes (see
Figure 8).

The first of these assessment methods is the ttdimeeasure of student learning
outcomes. Through the use of surveys, UPRCA calldata about student experiences during
their academic life, their perception about devetbfxnowledge, and the extent to which the
university achieved its mission. One of these extimeans for assessment of student learning is
the Exit Survey (Suskie & Banta, 2009). This instant is currently administered to students
just before the graduation ceremony. The surveyministered at UPRCA every four years and
usually has a high response rate (C.L. Cruz, patsoommunication, July 2011). Another
indirect mean for assessment is the Alumni Sun&yskie & Banta, 2009). This instrument is
administered by the OPEI every three years to stsdepproximately a year after their
graduation. This survey explores aspects relateéleio satisfaction with the education received,

job placement, the impact of the educational expee in job opportunities, and how the

educational experience could be improved.

The student related outcomes assessment also emndido important performance
indicators: Graduation Rates and Job Placementfiidieof these measures, Graduation Rates,
is an important indicator because, when rigorowligg practices are implemented within a
higher education institution, it provides indiréctormation that suggests the accomplishment of
the institutional mission:to form professionals with a reflective and creatoapacity, a desire
for innovation and continuous learning, a regard desthetic values, an appreciation for the
merits of team work, and a high sense of respditgilzind social commitmeht (UPRCA’s
Mission, 2011). Graduation rates are measured apdrted yearly to the IPEDS and to
institutional community through the use of bullstiand the institutional webpage (C.L. Cruz,
personal communication, July 2011). Studies coretlibly the OPEI regarding graduation rates
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have already yielded important institutional impeoents (UPRCA'’s Self-Study, 2011) and are

used regularly to inform planning, budget allocatiand other decisions.

Job placement rates constitute important infornmafar decision-making, particularly
when used in combination with employer’s interview?’RCA normally collects information
about job placement about a year after graduatibven students come to the university to get
their diploma. The information related to job plaant includes: type of employment, name of
the employee, whether or not it is related to stiidearea of study and if the job requires
supervising personnel. As with the Alumni Surveyistinformation is collected every three
years. Indirect evidence of student learning i asllected through employer’s interview
(Suskie & Banta, 2009). As suggested by NicholsMiathols (2005), very specific, field-related
information regarding employer satisfaction witlhudgnts that have graduated from UPRCA
(only collective information) is collected. Thisfanmation is gathered through interviews every
four years by the OPEI (C.L. Cruz, personal commation, July 2011). In addition to job
placement rates, another important measure of studetcomes is admission to graduate
schools. This measure is not currently employetd RRCA, but a plan is being developed to

implement it within two years.

Finally, another important indicator of instituteneffectiveness at UPRCA is student
contribution to scholarship. This indirect assessnoé student learning (Suskie & Banta, 2009)
is of particular interest to UPRCA because the Midctiplinary Research Center for Students
was established in the Institution in 2011 in resmoto the fourth goal in the UPRCA Strategic
Plan: to promote an environment of competitive researotdl areative endeavor within the
academic community that leads to the acquisitiokrafwledge and the solution of probléms
(UPRCA's Strategic Plan, 2011). Some of the indicatsed to assess this outcome will include
publication rates, participation in research, aresentation of original work in scholarly forums

and conferences.
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Figure 8. Summary of Student Related Outcomes

B. The Assessment Plans

Through the analysis of successful assessmeimtivéis conducted at UPRCA, it has
been possible to identify local best practices @arzluded in this assessment system. Faculty
members who have worked hard on the developmeanaissessment culture in our campus
have developed planning templates that have begnuseful to some of UPRCA schools and
academic departments that have experienced profedsiaccreditation processes. These
templates were based on Nichols and Nichols’s (R@tiiel for assessment of student learning.
These templates, in conjunction with this guideyveeas the basis for the development of
individual assessment plans of administrative yrdtademic programs, courses and other co-
curricular activities.

An assessment plan at any level should includefdhewing elements: (a) intended
educational outcomes, (b) program and/or instihaiaoal(s) to which the outcome relates, (c)
person responsible for the assessment, (d) ddascript the assessment, (e) expected results, (f)
timeframe, and (g) resources needed. Guiding questare presented in Appendix C for the

development of each part of an assessment plan.
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C. Means for assessment

Means for assessment refer to the methods usedth@r information concerning the
accomplishment of objectives. In administrative ardvice units, assessment is simpler because
it relies almost completely on the analysis of rdscand completed projects, and on the use of
locally developed attitudinal assessment (NicholsN&hols, 2005). In student learning,
however, the literature shows that there is no ®ine-fits-all assessment means (Middaugh,
2011). Multiplicity of means exists to support tt@lection of different types of data. The type
of data to be collected is determined by the oueto be measured. The types of assessment
means are classified as direct and indirect measants. Each of these types of measurements
has advantages and disadvantages. This assesysten sequires the use of at least one direct
and one indirect mean to assess learning outcomes.

Direct means of assessment are defined as methatdallow the collection of evidence
that demonstrate learning has occurred within assyyprogram, or institutional level (MSCHE,
2007). Some of these methods include assignmests, terojects, oral presentations scored by
the use of a rubric, artistic performances, pasétton in class discussion, internship
performance, etc. Indirect means of assessmenteonther hand, refer to methods that gather
information suggesting learning has occurred (MSCRED7). Surveys are a common example
of indirect methods of assessment that identifgxqlore the perception of students. The results
of this type of assessment often provide infornmatdout what students “think” they know
instead of what they “actually know”. As a resuMichols and Nichols (2005) recommend
indirect assessment to be used only as supportinigrece of the accomplishment of learning
outcomes. Multiple means will be used in ordertangulate the assessment of the most salient

learning outcomes.

D. The Assessment Report and Procedures to Ensutteet Use of its Results

To systematize the use of the assessment reauleport template that facilitates report
writing and submission has being designed. Thisraggihh aims to keep the report writing
process as simple as possible while it ensuresrntbafundamental elements for the use of
assessment results will be missing. Every assedsrapart should include the following: (a)
intended educational outcomes, (b) program anaéstitiitional goal(s) to which it relates, (c)

person responsible for the assessment, (d) dascritf the assessment, (e) results, (f)
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recommendations, (g) notes on the assessment pro€es additional comments. The
components of the assessment reports apply to mtadeits and administrative units as well.

Questions to guide the writing of each part ofréqgort are presented in Appendix E.

Table 3. Comparison between Assessment Plans asebs#ment Reports Structure

Component Assessment Plan Assessment Report
Intended Educational Outcomes X X
Program’s and/or Institutional X X
Goal(s) to which it relates
Person Responsible for the X X
Assessment
Description of the Assessment X X
Timeframe X
Resources X
Results X X

(Expected Results)

Recommendations X
Notes on the Assessment Process X
Additional comments X X

Another critical aspect of assessment is to enslae results are shared and used for
decision-making. As the UPRCA Self-Study (2011) w0 the systematization in the
communication of assessment results is the mosnsahallenge faced by the Institution. This
Plan emphasizes the importance of sharing assetseseits and has proposed specific lines for
the flow of information from individual courses tlugh institution-wide decision-making.
Figures 9 and 10 provide details about the assedssystem; specifically, they describe the

channels for information flow, and assign a patéicwole to each participant.
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Figure 9. Standard Procedures for the Communicatié&ssessment Results to Ensure their Use in GéRelucation.

*Note: Faculty will participate in determining tlehievement of the SLO and will provide recommeiadatfor improvement.
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E. Implementation Tasks and Logistics

The IAS proposes assessment processes that invollple people on campus. The
following sections describe the participation tisatrequired from different groups in order to

successfully implement the IAS.

E.1 Role of the faculty in the design and implemeation of assessment processes

As student learning is central to the accomplighinoé our institutional mission, faculty
members are at the heart of our assessment sy&tedPRCA, faculty members are not only
seen as responsible for gathering assessment iatiorm They are expected, and constantly
encouraged and motivated to actively participatthemassessment processes. Faculty members
participate and chair assessment committees atafamir programs of study. They also serve as
academic program directors that, in coordinationhvwthe assessment committee and other

faculty members, are responsible for generatingtewirecommendations and action plans to the

Dean of Academic Affairs to implement the necessamgnges to improve student learning
throughout curricular and co-curricular experieno&isthis level of participation, expertise of

our faculty benefits the assessment processes atgtitution.

E.2 Administration responsibilities and commitment

The development of a culture of assessment isnatitution-wide commitment. At
UPRCA, people at all levels are engaged in makgsgssment a distinguishing characteristic of
our campus. Consequently, the implementation sfdesessment system benefits from a support
network that includes personnel at administratiosifions. Assessment is increasingly important
for those in leadership positions, which includeadmic and administrative directors,
assessment coordinators, institutional researchopeel, deans, and the Chancellor. Each of

these representatives has an important role asilbeddelow.

E.2.a Institutional Assessment Coordinator

The Institutional Assessment Coordinator (IAC)lwilovide ongoing support to faculty
members conducting assessment of student learhiclgssroom level by providing training in
assessment and action research, offering advitkeirdesign of assessment activities and the

development of assessment reports. The IAC wilb aspport assessment coordinators in
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designing and reviewing yearly assessment plarsyzng the data and organizing assessment
reports. Furthermore, the IAC will support academi administrative directors by helping
them prioritize areas for improvement based onituiginal goals and identify ways to share
assessment results with the community and decisiakers.

E.2.b Assessment Coordinators

Assessment coordinators are central to assesgprmggsses at UPRCA. They, as faculty
members, bridge academic and administrative dewsas to what happens in the classroom.
They meet with faculty members to plan all assesssnat classroom and program levels. They
coordinate direct measures of assessment with &dbelty members who serve as reviewers of
student work. Additionally, assessment coordinaserse as informants to academic department
chairs and academic deans about the results cfsassat. Assessment coordinators are crucial

to the support and continuity of assessment presessour Institution.

E.2.c Institutional Research Personnel

Institutional Research (IR) personnel will be #aalie to support assessment coordinators,
academic department chairs, and other decisionsma@elesign and collect the data for studies
related to program and institutional level assessmR is responsible for gathering information

needed to conduct studies regarding institutiofiatBveness.

E.2.d Academic and Administrative Directors

Academic department chairs and administrative dingictors support assessment processes
in several ways. First, they act as decision-makersit and department level. They model and
encourage personnel within their departments tdigiaate in assessment. Administrative
directors are also responsible for the design amglementation of assessment plans, while
academic department chairs appoint faculty memihatsserve as assessment coordinators and
frequently meet with them to assure the continaoitprocesses. Both directors are responsible
for the submission of assessment reports to thesdaad for the use of assessment reports at the

program and administrative-unit level.
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E.2.e Deans and Chancellor

The most important way to support assessmentasidgin the use of its results for decision-
making. This, impacts the continuity of assessnpeatesses and the level of engagement of
faculty members. Decision-makers at UPRCA are cdtethio the use of assessment results in
decision-making processes. Deans will meet twigeaa with assessment coordinators and unit
directors in order to discuss results and futurekvam the design and implementation of plans
to address those aspects. Similarly, the Chancelibrmeet once a year with Institutional
Assessment Coordinator and Deans, and other menabefse Institutional Committee of
Accreditation, Assessment, Budget, and PlanninA&PIP, as abbreviated in Spanish) to
discuss assessment results and their impact cacthevement of institutional goals. The results
of this meeting are presented to the instituti@eshmittee for strategic planning. Consequently,

this is a crucial step for the annual revisionha strategic plan and for budget allocation.

F. Implementation timeline

Some academic departments have been conductingsassa for approximately 10 years;
however, not all academic departments are at tlme sdage of the assessment process (design,
gathering information, analysis, recommendatiorgigion-making, and implementation). For
that reason, this document has been adapted to tlome particularities. Appendix C shows a
detailed timeline for the implementation of assemsinplans within the next years. However,
time spent in each step of the assessment cycledeplend on the status and complexity of

individual assessment plans and the objectivesasning outcomes measured.

G. Resources and Support

The literature consistently shows that in ordedé&velop a culture of assessment it is
important to base decision-making on assessmeultse order to get adequate results from
assessment it is necessary to have resources ppadrsurhe literature has also identified a lack
of resources and support as one of the princigaames for the failure of assessment initiatives.
Table 4 describes the support and resources tHhtbwiassigned to assessment processes

described in this document.
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Table 4. Support and Resources for Assessment

Process Users / Beneficiaries  Resources and Source of Support
Training Academic and Academic Affairs Dean
Administrative Assessment Coordinator serves as
Personnel Facilitator
Title V
Development of Faculty and Assessment Office
Assessment Instruments| Institution OPE|
Review of Students Chairs of the Faculty will serve as reviewers
Works Assessment dedicating time to this task Ad Honorem
Committees
Report Writing Chairs of Assessmen| Academic department chairs and
Committees, Assessment Committee chairs will write
Administrative and assessment reports
Academic
Departments
Directors,
Deans, and
Chancellor
Development of an All Community Title V acquired the license of
Assessment Repository WeaveOnline which will be

administered by the Assessment
Coordinator

Studies to Support Administrative and | OPEI and Assessment Coordinator will
Recommendations Academic Departmer| collaborate in the development of

and/or Changes Chairs and Deans institutional studies to

Proposals complement/expand assessment results.
Communication of All Community OSI will collaborate in the adoptiah
Assessment Results theNILOA Transparency Framework

through the development of a Webpage
to inform the community about our
assessment initiatives and results.

All Community The Assessment Office will work in
collaboration with the Design
Department to develop an Assessmen

—

Bulletin
Use of Assessment Institutional Assessment Office
Results for Decision- Committee of Assessment Coordinators of the
Making Strategic Planning , | Academic and Administrative Units
Directors, Deans, ang
Chancellor
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H. Implementation Assessment

This document has a two-fold purpose. First, msito serve as a framework to the
development of specific plans for academic and adhtnative units. Secondly, this document
provides specific guidelines for implementation andluation of assessment plans. A set of
guiding questions provided by the MSCHE (2011) riespnted below (not all questions will

apply to all academic and administrative units).

1. Do institutional leaders support and value a culeiof assessmedtAre there adequate,
ongoing guidance, resources, coordination, and @ugpr assessment? (This may include
administrative support, technical support, finahcsapport, professional development,
policies and procedures, and governance structhegésensure appropriate collaboration and
ownership.) Are assessmeeftortsrecognized and valued? Are effortsingprove teaching

recognized and valued?

2. Are goals, including learning outcomes, clearly ailated at every levelnstitutional,

unit-level, program-level, and course-level? Doytheave appropriate correlation? Do
undergraduate curriculums and requirements addmnssgitional learning outcomes and the
competencies listed in Middle States’ Standard G2ngral Education)? Are all learning

outcomes of sufficient rigor for a higher educatiostitution?

3. Have appropriate assessment processes been impledér an appropriate proportion
of goals? (Expectations for an “appropriate prdpattare increasing as time elapses since
the adoption of the ne@haracteristics of Excellence in 2002p they meet Middle States

expectations, as characterized above?

4. Where assessment processes have not yet been iemp&inhave appropriate

assessment processes been plann@d@ plans feasible? Are they simple, practical, and
sufficiently detailed to engender confidence thaytwill be implemented as planned? Do
they have clear ownership? Are timelines approgyiat are they either overly ambitious or

stretched out too far?

28|Page



5. Do assessment results provide convincing evidetied the institution is achieving its

mission and goals, including key learning outcomes?

6. Have assessment results been shaned useful forms and discussed widely with

appropriate constituents?

7. Have results led to appropriate decisiorend improvements about curricula and

pedagogy, programs and services, resource allocatnal institutional goals and plans?

8. Have assessment processes been reviewgdlarly? Have reviews led to appropriate

decisions and improvements in assessment procasdesipport for them?

9. Where does the institution appear to be going waksessment®oes it have sufficient
engagement and momentum to sustain its assessmoesispes? Or does it appear to slow
down? Are there any significant gaps in assessipr@tesses, such as key areas where no

assessment plans have been developed?

Meta-Assessment

Meta-assessment refers to the process of assdhsimgsessment in order to assure that the
process is being effective. In addition to the qugdquestions presented above, a formal process
is desirable. In this regard, it is recommendedadopt the process implemented by Loyola
University at Maryland to assess the processessdsament of student learning (Scher, 2012).
The process consisted of using a rubric at theoéedch academic year to determine the stage in
the assessment cycle (see figure 1) at which eaateaic program is. This assessment is
conducted with the participation of at least twouldly members who volunteer to review the
yearly assessment reports submitted by the acaddep@rtments. The average of the review is
then used to describe the stage in the assessma@sp and to provide feedback to academic
departments. Finally, a summary of the ratings ubnstted to the Academic Senate and
aggregates by college/scholls are provided. Thexgss is very useful because provide the
institution a general understanding of where thadamic programs (and the insitution) is

conducting assessment. This information will beughle for the periodic report to be submitted
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to MSCHE in 2016 and for reports submitted to othecreditation agencies by academic

departments.

Conclusion

The IAS has been carefully designed considerinmgeatl assessment practices and needs
at UPRCA in order to make its implementation felesiBince most of the assessment described
in this plan is already in effect, the most impottsteps to successfully implement the IAS are to
share it with the academic community. The integratf all assessment initiatives taking place
at UPRCA with the new assessment practices deskciibehis document will dramatically
increase the use of information for decision-makarmgl improvements during the next few

years.
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EVALUACION DE PROGRAMAS CERTIFICACIONNUM. 43 (200€-2007
PAGINA 34

REGLAMENTO
PARA LA EVALUACION PERIODICA DE PROGRAMAS ACADEMICS
EN LA UNIVERSIDAD DE PUERTO RICO

Articulo 1 — Titulo

El presente Reglamento se conocerd y podra citans® “Reglamento para la
Evaluacion Periddica de Programas Académicos emilersidad de Puerto Rico”.

Articulo 2 — Base Legal

Este Reglamento se adopta en virtud de lo dispwsta Ley de la Universidad
de Puerto Rico, Ley Num. 1 del 20 de enero de 1%@§un enmendada, y del
Reglamento General de la Universidad de Puerto.Rico

Articulo 3 — Proposito y Aplicacion

A. Establecer las reglas de aplicacion generahavaluacion uniforme y periddica de
los programas académicos vigentes en todas lasadesd institucionales y
dependencias de la Universidad de Puerto Rico,casio para el tramite y
consideracion de los informes periddicos en lagantas institucionales y
sistémicas correspondientes.

B. Integrar las disposiciones vigentes en la reglgacion y normativa universitaria y
los requerimientos de las entidades de licenciacneditacion institucional y
profesional. EI mismo sustituye la Certificacion mi&ro 43 93-113 del antiguo
Consejo de Educacion Superior (CES).

C. Requerir que todo proceso de evaluacién de anoags académicos, asi como el
informe que resulte del mismo, debe estar en amnomi este Reglamento y con
las guias para la evaluacién de programas acadgemédta Universidad de Puerto
Rico dispuestas en virtud del mismo.

Articulo 4 — Objetivos

La promulgacién del presente Reglamento tienenetléi adelantar los siguientes
objetivos:

A. Responder a la mision institucional de garamtiafrecimientos de la mas alta
calidad mediante la evaluacion de programas acadéren una base continua.

B. Reafirmar la cultura de evaluacion en el Sistem#a Universidad de Puerto Rico
al establecer un mecanismo que permite evidentogreso en la consecucion
de las metas trazadas@Bz PARA LA DECADA.

C. Evidenciar y mejorar la calidad de la ensefateanvestigacion y el servicio
mediante la revisién periddica de los resultadoaredados por el programa, tanto
de sus fortalezas como de las areas a mejoralayfdema de atender esas areas,
y estableciendo prioridades para la accion a goatonediano plazo.
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D. Atrticular los procesos de evaluacion deogpamas a las estructuras de

planificacion académica, de asignacion de recuyss toma de decisiones con
trascendencia dentro y fuera de la Universidad.

Uniformar los procedimientos en torno alaluacionde losprogramas académicos
vigentesy lapreparaciory tramitedelos informescorrespondientes.

Establecer procesode evaluaciones quinquenal@ke losprogramas académicade las

unidadespara agilizarlos,de manera eficiente y efectiva,wabilizar los procesos
relacionadoxon la presentacionla consideraciory el tramite de los informes de
evaluacion.

Orientar a los organismosepresentantede las distintas unidades del Sistema
Universitarioacargo ddaevaluacion de programacadémicos.

Propiciar una mejor comunicacigncolaboracion entre los funcionariesnstanciasque
participan edaevaluacion periddica de los progranssadémicos.

Articulo 5 — Definiciones

Para fines de este Reglamento se establecen lasrg&s definiciones:

A. Programa académico:Conjunto de asignaturas, materias u ofrecimientos

B.

educativos, organizado por disciplinas o intergigtario, de tal forma que da
derecho a quien lo completa satisfactoriamentecibirede la institucion que lo
ofrece el reconocimiento oficial, producto del d&uformal, ya sea de nivel
subgraduado, graduado o profesional.

Evaluacion de programala evaluacién de programas es un proceso que da
seguimiento al estado de situacion, la efectivigad progreso de los programas
académicos, reconociendo y respondiendo a lasldpas y las limitaciones,
identificando direcciones importantes en las diswg y las profesiones que
necesiten ser atendidas, evaluando la relaciércgrifribucion entre programas y

la relacion con la mision y los planes de desarrgplagendas de planificacion de

la unidad y de la Universidad de Puerto Rico.

Articulo 6 — Evaluaciones requeridas

A. EVALUACION INTERNA. Todos los programas académicos del Sistema de la

Universidad de Puerto Rico, tanto subgraduadosmo graduados, seran
evaluados en ciclos de cinco afos para reafirmaexselencia y pertinencia,
determinar su efectividad, justificar su contindgaco revision, de ser necesario.
Este requisito deberd satisfacerse independientemda los métodos de
financiamiento (fondos institucionales, auto finao®n, fondos externos u
otros), la unidad o unidades académicas que sentainente responsables de su
administracion (departamentos, facultades, colegiescuelas, Division de
Educacion Continua y Estudios Profesionales (DECHEPPtros), los medios
educativos y cualesquiera otras dimensiones noepgiladas o mencionadas
antes.
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B. EVALUACION DE ACREDITACION. Todos los programas académicos del Sistema de
la Universidad de Puerto Rico que sean evaluadoddmeamente por agencias
acreditadoras o agencias de evaluacion externdas2s) estaran eximidos de un
proceso evaluativo adicional, siempre y cuandovgiercie y la Vicepresidencia
de Asuntos Académicos verifique que el procesovaéuacion para acreditacion
satisface los propésitos de este Reglamento. Elndede la facultad, colegio o
escuela y el funcionario responsable del prograeighn mantener informado
regularmente al decano de asuntos académicosudedad sobre el estado de la
acreditacion del programa y le remitiran la copéh idforme mas reciente que
haya tramitado a la agencia acreditadora y la estpude ésta, con el fin de
atender los tramites de este Reglamento que setinepges a la evaluacion de
acreditacion.

Articulo 7 — Areas de evaluacion

A. La evaluacion de un programa académico viggréepreparacion del informe de
evaluacion del mismo se regira por lo aqui dismugspor las guias para la
evaluacion de programas académicos de la Universia Puerto Rico y
disposiciones sobre contenido y formato, que estebh el Presidente de la
Universidad de Puerto Rico o su representante iaatto. Las guias se publicaran
y divulgaran ampliamente y estaran disponibles padas los miembros de la
comunidad académica, tanto en forma impresa coeuréhica, no mas tarde de
noventa (90) dias calendarios a partir de la fedkaaprobacion de esta
Certificacion.

B. El informe de evaluacion deberda incluir la imi@acion pertinente sobre el estado
actual del programa, sus proyecciones y plan dardg®, la demanda por el
mismo, los recursos tanto financieros como fisicds aprendizaje, la facultad, la
investigacion y labor creativa, la acreditacionpgsticularmente, la evaluacion
estudiantil. La referidas guias dispondran sobrdotana y contenido de los
informes de evaluaciéon, tomado en cuenta las rosdss de y las diferencias
entre las evaluaciones internas y las de acreditacon el fin de asegurarse de
gue contengan la informacion minima necesaria enal@as de evaluacién
incluidas sobre las siguientes categorias:

1. Titulo, grados que otorga, fechas de comienzdusacion del mismo,
acreditaciones, autorizaciones y licencias, admacion y toda otra
informacion pertinente.

Mision, metas y objetivos.
Necesidad vy justificacion del programa.

4. Evidencia de la pertinencia del programa, iyehalo sus caracteristicas unicas,
existencia de otros programas similares, relaciéon otros programas,
demanda y otras razones.

5. Curriculo, perfil del egresado, secuencia curriculatra informacién similar.
6. Avallo de resultados.
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7. Estudiantes, politicas y practicas de reclueamoi y de admision, matricula y
cupo, caracteristicas académicas del estudiantadas de aprobacion de
cursos, grados conferidos, tasas de retencion gratiuacion, empleo de los
egresados y otra informacion similar.

8. Personal Docente, su perfil, reclutamiento, magrencia y ascenso,
investigacion y labor creativa.

9. Servicio y personal de apoyo administrativegsaria académica.
10. Recursos del aprendizaje, bibliograficos, imi@ticos y tecnoldgicos.
11. Divulgacion y servicio.

12. Operacion del programa y efectividad.

13. Aspectos fiscales, incluyendo ingresos,togascostos, presupuesto y
necesidades.

14. Instalaciones, laboratorios y equipos auxiiaréa docencia.

15. Fortalezas y limitaciones.

16. Plan de desarrollo.

17. Otra informacion relevante al estado actuapdefjrama y sus proyecciones.

C. En el caso de programas académicos que inclayatilizaciéon de medios
educativos no convencionales, tales como centreximsion, teleconferencia, a
distancia y otras modalidades que surgiran en teirdu las guias requeriran
informacion adicional, conforme a los estandares guobiernen las mejores
practicas relacionadas a dichos medios educativos.

D. El Presidenteo su representante autorizado, revisaran periodictamlas guias
para la evaluacion de programas académicos de ilzeldidad de Puerto Rico,
para atender los elementos que puedan incidir emplocesos de evaluacion.
Toda revision se publicara igual que se hizo coretaion original conforme a lo
dispuesto en el inciso A. de este articulo.

Articulo 8 — Tramite de la Evaluacién de ProgramasiAcadémicos vigentes y
consideracion del informe correspondiente.

La evaluacion interna de los programas académigentes se tramitaran y los
informes correspondientes se consideraran a tdevéss estructuras y funcionarios que
se indican a continuacion y dentro de la normagivdanbito de autoridad de cada una.
Disponiéndose, sin embarggue las evaluaciones de acreditacion seguirarrdosites
aqui dispuestos en tanto y en cuanto sean comgmtimn los procedimientos de
acreditacion establecidos por las agencias acdedda y promuevan obtener o
mantener la acreditacion.

! A lo largo del documento se utilizan los nombresagefuncionarios en género masculino como lenguaje
inclusivo de todos los géneros.
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A. En la Unidad Institucional:

1. Los decanos de asuntos académicos someteraenadd® Académico un
calendario de evaluacion de diez afios sobre loaridepentos y programas a
los que les corresponde la evaluacion quinquengén#as informaran sobre
los programas que seran objeto de evaluacion deditaxion en dicho
periodo.

2. El decano de facultad, colegio o escuela, ecthr de departamento, de asi
determinarlo el decano, designara un Comité deuaeain interdisciplinario
para cada programa sujeto a evaluacion intern&datité debera incluir al
director del programa o su coordinador, a miembdss la facultad
familiarizados e involucrados con el curriculo, studiantes activos y
egresados, asi como a representantes de los divseastores de la comunidad
universitaria incluyendo, entre otros, consejetabliotecarios, técnicos de
laboratorio, personal administrativo y coordinadorele avalio del
aprendizaje.

3. Los productos del proceso de evaluacion, erdagamddatos y evidencias, seran
validados y recopilados por las oficinas de Plaadion Académica o de
Investigacion Institucional y deberan sometersedetano de facultad o
director del programa segun aplique en cada unidlaanalisis de los mismos
no se limita a lo estipulado por este Reglamentwm gue debe considerar
elementos de efectividad institucional en armondm ¢a Politica de la
Universidad de Puerto Rico sobre la evaluaciéradefdctividad institucional,
Certificacion Num. 136 (2003-2004), de la JuntaSdedicos, cualquier otra
politica o reglamentacién que se desarrolle a &ses y los requerimientos
de licencia o acreditacion aplicables al programa.

4. Fundamentado en el analisis de los hallazgbgrdeeso de evaluacion, el
Comité de Evaluacién de cada programa prepararénfomme escrito de
conformidad con las disposiciones de este Reglamgnitas guias antes
mencionadas. El informe debe incluir los datos neéevantes relacionados a
indicadores de su eficiencia y efectividad, asi @das acciones de la unidad
para atender aquellas areas que requieren atencion.

5. El Comité de Evaluacion de cada programa emtéegu informe escrito
durante el mes de abril del afio académico en queoteesponde su
evaluacion.

6. El decano de facultad, colegio o escuela yirgctbr de departamento, asi
como la facultad del programa, endosaran el infqgreparado por el Comité
de Evaluacion y lo someteran al decano de asuntm®aicos de la unidad.

7. El decano de asuntos académicos analizara etmef sometido por los
diferentes comités de evaluacion e identificar&damlezas y las limitaciones
de cada programa, asi como las acciones necegareaasegurar la excelencia
del ofrecimiento. Presentard su informe ante ¢brec
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8. EI rector enviard al Senado Académico un inforepecutivo sobre los
programas que han completado su evaluacion.

9. El Senado Académico considerara el informe uéjgx y emitird sus
sugerencias y recomendaciones.

10. El Senado Académico enviara a la Junta Admatist el informe ejecutivo
con sus sugerencias y recomendaciones.

11. Si el informe identifica la necesidad de cambsoistanciales al programa,
éstos se atenderan siguiendo las politicas y progattos institucionales
establecidos, incluyendo los contenidos en las sgula evaluacion de
programas académicos.

12. El rector presentard a la Junta Universitanalnforme que incluya las
fortalezas y las limitaciones o debilidades de cadegrama. Estas se
identificaran conforme a las areas contenidas emuldas para la evaluacion
de programas académicos de la Universidad de PR&no

13. El periodo a transcurrir desde que se sometaef@me de evaluacion al
decano hasta el momento en que el rector preséntdoeme a la Junta
Universitaria se extendera hasta marzo del sigeli@iid.

14. El rector informara a la Junta Universitaria diguiente por programa:
Fortalezas, limitaciones o debilidades y un plara@mmendar las situaciones
particulares identificadas que incluya: (a) acc#ometomar, (b) nombre y
titulo de la persona responsable de cada accigmeétirsos necesarios y
como la unidad los proveerd, (d) fecha en que perada correccion de la
limitacion o debilidad y (d) acciones sobre el pemga como resultado de la
evaluacion.

En la Junta Universitaria:

1. ElI Comité Permanente de Asuntos Académicos idemrsd el informe
ejecutivo de cada unidad y presentard los inforyreass recomendaciones a la
consideracion del pleno de la Junta Universitaria.

a. De ser necesario referir algun informe a lasades académicos, éstos
tendrédn hasta 60 dias calendarios para reacciooaalguier informe del
Comité de Asuntos Académicos de la Junta Univeisita

2. La Junta Universitaria sometera sus recomeodesia la Junta de Sindicos
habiendo considerado las reacciones de cada sewad@mico, en caso de
gue los haya recibido.

En la Junta de Sindicos:

1. El Presidente de la Universidad presentaréntorrhe sobre las Evaluaciones
Internas y de Acreditacion de los Programas Acadé@snie cada unidad a la
consideracion de la Junta de Sindicos, con susn@&udaciones.
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2. La Junta de Sindicos considerara las recomanmdecdel Presidente y emitira
sus determinaciones, si alguna.

3. La Junta de Sindicos notificara sus decisi@id3residente, al Rector, a la
Junta Universitaria y al Senado Académico de ldachcorrespondiente.

Articulo 9 — Informes sobre la Evaluacion de Progranas Académicos Vigentes

A. EL PRESIDENTE DE LAUNIVERSIDAD O SuU representante autorizado, rendir4 cada
afio académico un informe a la Junta Universitar@aly Junta de Sindicos sobre
el estado de los programas evaluados de conforncmladste Reglamento.

B. Guias: El Presidente de la Universidad o su represemtantorizado, preparara
las guias para la evaluacién de programas academécka Universidad de Puerto
Rico de forma consecuente con lo aqui dispuesto.

C. PRuBLICACION. EI Presidente de la Universidad velarda porque psélique
periodicamente, inclusive en medios electronicosesibles para toda la
comunidad, informacion sobre el estado de las acalnes y acreditaciones de
los programas académicos de la Universidad de d’Ré&zd.

Articulo 10 — Normas; Interpretaciéon; Separabilidad

A. El Presidente de la Universidad de Puerto Rc®u representante autorizado,
podra emitir las disposiciones normativas o loscedimientos necesarios o
enmendar aquellos vigentes para implantar lo d&puen este Reglamento,
facilitar el cumplimiento con sus disposiciones segurar la implantacion vy
administracion uniforme de las mismas.

B. Correspondera al Presidente de la UniversidadPderto Rico interpretar las
disposiciones de este Reglamento y decidir cualguistroversia en relacion con
sus disposiciones 0 con situaciones no previstas @msmo.

C. Las disposiciones de este Reglamento son sépamfiire si, y la nulidad de uno
0 mas articulos o secciones no afectara, a los @oe puedan ser aplicados
independientemente de los declarados nulos.

Articulo 11 — Enmiendas, Derogacion y Vigencia

A. Este Reglamento podra ser enmendado Unicarpent@ Junta de Sindicosiotu
proprio o a peticion del Presidente de la Universidad d&atBRico.

B. Se deja sin efecto en la fecha de vigencia de Bsglamento el resto de las
disposiciones de la Certificacion Num. 93-113, atgiguo Consejo de Educacion
Superior, que habian permanecido en vigor en vituth Certificacion Num. 80
(2005-2006); disponiéndose que quedan derogadatelada Certificacion Num.
93-113, la Certificacibn Nom. 126 (1980-1981), asdmo cualquier otra
certificacion, norma, procedimiento, circular o padisicion que esté en
contravencion con el presente Reglamento.
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C. Este Reglamento entrara en vigor en la fechguerel Presidente de la Universidad
de Puerto Rico de aviso a la Junta de Sindicos gblicacion de las guias para
la evaluacion de programas académicos de la Umdaelsde Puerto Rico y, en
ningln caso, mas tarde de noventa (90) dias caleadiespués de su aprobacion
por la Junta de Sindicos.
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§ Oficina de Avaltio

Hoja de Seguimiento
Uso de los Resultados del Avalto para Mejoramientp Toma de Decisiones

Instrucciones: Favor de llenar y devolver esta hoja a la OficieaAdalto Institucional, localizada en el 3er
piso del edificio administrativo o mediante coredectronico a; cristina.martinezlebron@upr.edu. ésgacios
provistos para escribir las respuestas se expandematicamente para acomodar el texto.

Titulo del informe:Enter text. Curso en el que se realizg el avaltinier text.
Cuatrimestre en que se realiz6 el avalbot=r text. Persona que preparo el informeiter text.

1. ;Se han utilizado los resultados del informra f@toma de decisiones?
[1 Si (pase al item #6) L1 No, explique (pase al item #6)

2. Como parte de la decisién tomada...
[ se proyecta realizar un cambio (pase al item #[3) se realizé un cambio (pase al item # 4)

3. Por favor, describa el cambio que se proyeectizes. Especifique si requiere de algun recurso
en particular para la implantacion del cambio yla&ria ese recurso (Ejemplo: recursos
bibliograficos, coordinacion de actividades, adasiento, etc.).

(pase al item # 5)

4. Por favor, describa el cambio realizado (Poorfaspecifique la fecha en la que se implanto el
cambio usando el formato “mes/afio”)

5. ¢ Cudl es el resultado especifico que esperaartakintroducir el cambio antes mencionado?
(Ejemplo: aumentar la satisfaccion o motivacion elgtiudiante, mejorar el compromiso del
estudiantado, etc.)

6.¢,Como se podria mejorar el informe, o qué inferamaadicional necesitaria para que los
resultados de este avallo sean de utilidad pagd y&i para el departamento académico?

» Informacion de Contactc <

4

Nombre: Fecha;
Puesto: Email:

Departamento Académico:
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I. Implementation of Part A of the UPRCA Assessmengystem: Development of Academic Departments Plafgr Assessing
Student Learning

Process Timeframe
2011-2013 1% Quarter 2" Quarter 3 Quarter
2013-2014 2013-2014 2013-2014

1. Activate/Establish Assessment Committees at dejesutizh
level. X
a. An appointment with Department’s directors will be
scheduled in order to get more information aboet th
faculty and possible members of the Assessment
Committee.

2. Meet with all committees to identify their needsl@audress

their concerns regarding the establishment or ie@visf their X
assessment plans.
3. The Departmental Assessment Coordinators (suppbyted X

Department’s Directors) will provide orientationttee faculty
regarding the implementation or revision of assesgm
practices and will share the training calendar \thém.

4. Each assessment committee will meet to determiretheh X
they need to review the departments’ goals, thestadent’s
profile, and/or the student learning outcomes (SL&ljgn
them with the most recent version of UPRCA’s misaand
visior?, or update their assessment plan.

| a. Development or revision of the curricular map. X

b. Design or update departmental’s assessment plans X
including student learning assessment at course an
program level.

5. Before the implementation of the assessment pldritan X

! Reviewed SLO should be submitted to Faculty anpaBtenent’s Directors to discuss the proposed chahgiore submitting it to the Academic Dean
%2 The departments that need to conduct researaftlér o review the student’s profile or departmmigsion should meet with the Director of the Asseest
Office and the Director of the OPEI in order toeaive all the help needed to design the study.
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I. Implementation of Part A of the UPRCA Assessmengystem: Development of Academic Departments Plafgr Assessing
Student Learning

Process Timeframe
2011-2013 1% Quarter 2" Quarter 3 Quarter
2013-2014 2013-2014 2013-2014

beginning of the assessment cycle (yearly), theaDepental
Assessment Coordinators will meet with the facoigmbers
to explain the assessment plan for that term amdotovate
them to participate in the assessment process.

6. Once the academic term has started, faculty menalers
responsible to assess the achievement of coursetnigs.

7. Atthe end of the academic term, Departmental Asseat
Coordinators will be responsible to gather assessdea
from assessed courses and develop a short reduet to X X X
submitted to the department directors and institusi
assessment coordinator.

8. Sharing information.

a.Academic Department Directors discuss the repdtt thie
faculty in meetings that take place at least, tvigear. The
purpose of these meeting is to discuss the findigsirrent X X X X
assessment and provide recommendations and tcsdidoe
results of newly implemented actions that resuitech
previous assessment.

9. Academic department chairs submit a yearly reqmotti¢
Dean of Academic Affairs and the Chancetlaat will be used
to inform decision making process particularly, geid X X
allocation, program and/or institutional level irapement,
and strategic planning.

46 |Page



II: Implementation the UPRCA Assessment System by dministrative Units

Process Timeframe

2011-2013 1% Quarter 2" Quarter 3 Quarter
2013-2014 2013-2014 2013-2014

=

Activate Assessment Coordinator in every adminiisgeaunit.

2. Meet with all coordinators to identify their neestsd address
their concerns regarding the establishment or ievisf their X
assessment plans.

3. The Unit Assessment Coordinators (supported by'$Jnit X
Directors) will provide orientation to the stafigarding the
implementation or revision of assessment pracaoeswill
share the training calendar with them.

4. Each assessment coordinator will meet to determirether X
they need to review the unit’'s goals, align therthwie most
recent version of UPRCA'’s mission and vision, odafe their
assessment plan.

a. Design or update unit's assessment plans. X

5. Before the implementation of the assessment pldritan X
beginning of the assessment cycle (yearly), thenDea
Administrative Affair will meet with the unit assgaent
coordinators to explain the assessment plan faorténa and to
motivate them to participate in the assessmentegsc

6. Once the academic term has started, Directors Adtrative
Units are responsible to assess the achievememitof X X X
objectives.

47 |Page



[I: Implementation the UPRCA Assessment System by éministrative Units

Process Timeframe

2011-2013 1% Quarter 2" Quarter 3™ Quarter
2013-2014 2013-2014 2013-2014

7. Atthe end of the academic term, Units Assessment
Coordinators will be responsible to gather assessaa
from assessed office and develop a short repdir ttubmitted X X X
to the administrative office directors.

8. Sharing information.
a.Administrative Unit Directors discuss the reporthwthe staff
in meetings that take place at least, twice a ydas.purpose
of these meeting is to discuss the findings ofemirr X X X
assessment and provide recommendations and tcsditoe
results of newly implemented actions that resuitech
previous assessment.

9. The administrative unit submit a yearly reporthie Dean of
Administrative Affairs and the Chancellitrat will be used to
inform decision making process particularly, budgéication, X
program and/or institutional level improvement, at@tegic
planning.
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Structure of an Assessment Plan

A. Intended Educational Outcomes
1. This plan aims to assess the outcomes of an adnaiiwe unit or student learning
outcomes (i.e. institutional, program-level, couleses|?
2. What student learning outcomes or unit’s goals bgllmeasured?
3. How that outcome impacts student development ankdémstitution?

B. Program’s and/or Institutional Goal(s) to What th®utcome Relates
1. To what program or institutional goal(s) does thaticome relate?

C. Person Responsible for the Assessment
1. Who will carry-out the assessment?

D. Description of the Assessment

Name of the course(s) where the assessment welbheéucted?

Through what processes or activities will the asisesnt take place?

Will the evidence be collected through a direcinolirect mean for assessment?
How will the data be collected? (Specify the sigae and instruments to be used)
How will the data be analyzed?.

a bk ownNPE

E. Expected Results
1. What will the criteria for success be?

F. Timeframe
1. What will the assessment timeframe be?

G.Resources
1. What resources will you need to conduct this assest?

H. Additional Comments
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Structure of an Assessment Report

Intended Educational Outcomes
1. Is this a report from administrative units or iseport of student learning outcomes
(i.e. institutional, program-level, course-level?
2. What student learning outcomes or goals were med3ur
3. How that outcome impacts student development ankdémstitution?

Program’s and/or Institutional Goal(s) to What it &ates
1. To what program or institutional goal(s) does thaticome relate?

Person responsible for the Assessment
1. Who carried out the assessment?

Description of the Assessment

Name of the course(s) in which the assessment arsducted?

In what processes or activities did the assesstakatplace?

Did the mean for assessment constitute a diregh andirect method?
How was the data collected?

How was the data analyzed?

arwnE

Results
1. What were the results of your assessment?
2. Were the criteria of success achieved?
3. What aspects or skills need more emphasis?

Recommendations
1. Based on the results, what processes can be imppoweder to achieve the intended
outcome?
2. What changes are needed?
3. Is more information needed in order to identify dh@anges to be implemented?

Notes on the Assessment Process

Were you able to gather the information needed?
Was the assessment instrument adequate?

Was the timing for assessment adequate?

What challenges did you face?

Are the results useful?

How can this assessment be improved?

O0AONE

Additional Comments
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Preliminary Schedule of Assessment Workshops
From Spring 2011-2012 to Fall 2012-2013

Estimated

Training Date Duration Facilitator
An Introduction to Assessment 2011-201 1 hour Asses§ ment
Coordinator

“More than Words and Numbers: .
Making Assessment Data Useful” Dec 2012 3 hours To be determined
Asses_sment asa Proce.ss”+ Rubrics as Mar 2013 2 hours To be determine
Tools = Improved Learning
“The Right Choice: Selecting the Assessment
Appropriate Strategies to Get Most of Jun 2013 2 hours .

o A Coordinator
Assessment within my Discipline
Demystifying the Writing of an Dic 2013 1 hour Assessment

Assessment Report: What to Include?”

Coordinator
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GLOSSARY

A
Alignment How well two systems two systems converge foommon purpose; for example,
how well the curriculum corresponds with programrieng outcomes (Allen, 2006, p. 226).

AssessmentProcess of gathering, organizing, summarizing amidrpreting the information
obtained from multiple sources with the main puga$ taking the necessary actions in the
instructional process and improve instruction. (Mad& Verdejo,1999); The process for
obtaining information that is used for making dams about students, curricula and programs,
and educational policy (Brookhart & Nitko, 2008,30.1).

Assessment PlarAn explicit identification of who, what, when, wte, and how often each
outcome will be assessed (Allen, 2006, p. 226}ialndocument describing the assessment
strategy to be implemented by academic or admatige units or the Institution (Nichols &
Nichols, 2005).

C
Curriculum Map A matrix (table) that shows the relationship betw courses in the curriculum
and program learning outcomes (Allen, 2006, p.226).

D
Department An academic and administrative division withinfaeculty (University of Puerto
Rico, 2006).

Direct evidence of student learningangible, visible, self-explanatory, and compejlevidence

of exactly what students have and have not leafBrdmples of direct measures may include:
field experiences evaluation forms, research ptsjepass ratse on certification exams,
portfolios, test scores, think aloud, and obseovabtf students behavior among others (Suskie,
2009, p. 20).

Discussion A course or part of a course that uses a contisurcteraction methodology between
group members under the supervision of an instrudtiois requires planning, articulation and
evaluation of the activity from the course instardiUniversity of Puerto Rico, 2006).

E

Evaluation A process of making decisions or judgments basedassessment information.
Judgments may focus on determination of whethamnieg has occurred, and decisions may
focus on how to support and improve learning (Qulis& Wood, 2007); The systemic process of
judging the quality or merit of something givente@r information (qualitative or quantitative)
gathered directly or indirectly and compared toviesly established criteria. In the evaluation
process, instructional quality is judged and dedsi are made considering gathered and
analyzed data through the assessment process @&dfierdejo, 1999).

F
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Formative Assessmem{ssessment designed to give feedback to imprdet ¥8 being assessed,
or assessment of student at an intermediate stdgarning (Allen, 2006, p. 230).

Formative EvaluationThe process of judging activity, strategy, pragedor product quality
consisting of operational characteristics of a paiog through the time period in which it is
being implemented (University of Puerto Rico, 2006)

G

General EducationThe common component in a Bachelor Degree fopraljrams that consists

of a group of educational, research and curricaldivities outside the specialization area in
which learners participate. General education @sumsncourage the development of skills,
competencies, attitudes and concepts that all alsimould possess for their full development
and in order to perform in an effective and respgmasway in a democratic society and in
constantly changing processes (University of Puerto, 2006).

Goals Broad and long-term descriptions of learning exatons. (Driscoll & Wood, 2007); The
end result expected from academic activities iregain They are used to describe ample learning
concepts such as clear communication, problemrspler ethical conscience. Goals define the
results that the institutional mission wishes ttaiat to satisfy the needs of the academic
community. A goal is defined as the long term gitra or condition towards which the
institution intends to move in a given time peri@bals are logical extensions to the institutional
mission. They are aligned towards explicit and cetgc goals supported by objectives. It is
recommended that educational institutions iderlifge categories:

= Goals for Learner DevelopmerfResults obtained from academic experience sedking
assist the intellectual, emotional, moral and ptslsilevelopment of students.

= Goals for Social DevelopmenResults obtained from investigation and publicviee
areas.

= Goals for Institutional DevelopmenResults related to institutional resources, which
facilitate the reaching of goals in the other tweas (social and learner development)
(University of Puerto Rico, 2006).

I

Indirect Evidence of Student Learninyleasures that suggest that learning has occurred.
Examples of indirect measures includes: gradesntien and graduation rates, admission rates
into graduate programs, placement rates of gragusagisfaction surveys, and student ratings of
their own learning among others (Suskie, 2009).

Institutional EffectivenessHow well an institution promotes its mission g, 2006, p. 231).
Institutional-Level Assessmem{ssessment of the general education studentifgaoutcomes
at the institution-wide level (Allen, 2006).

L

Learning OutcomeA clear, consice statement that describe howdgyts can demonstrate their
mastery of a program goal (Allen, 2006, p. 231).
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M

Major: Subgroup of courses, materials or education@rioijs within a program, organized in
such a way that it gives the learner that succbgstompletes them the right to receive an
official academic recognition as a result of formaducation at an undergraduate level
(University of Puerto Rico, 2006).

Mission The institutional mission defines the fundamepiaipose and the principles that guide

institutional behavior. The declaration of the ndads an inclusive exposition that describes the
reason for being of the institution and its soc@ainpromise. In addition, the mission establishes
jurisdiction and authority limits of the instituholt is understood that the mission is fixed usles

it is changed or modified by an official action kaw. The mission of each organizational

component or unit should be framed in the instigi mission. It should describe the reason for
being of each unit that forms part of the instaatarticulating the development in a systematic
and coordinated manner (University of Puerto RR1)6).

N

Needs AssessmemMeeds assessment is the process of determininditigs that are necessary
or useful for the fulfilment of a defensible pugso(Stufflebeam, McCormick, Brinkerhoff, &
Nelson, 1985, p. 16).

O

Objective An alternative name for a learning goal or outeo(Allen, 2006, p.232). Usually
relatively specific statements of student perforagathat should be demonstrated (McMillan,
2011, p. 29)

OutcomeA result.

Outcomes Assessmeiihe way through which an institution uses theadgdthered through the
assessment process to improve instructional amditepprocesses and the institution in general.
Outcomes assessments should be consistent witmipiamprocesses and the distribution of
resources. (MSCHE, 1996)

P
Pedagogy Encompasses the broad range of teaching andrgaawtivities that are directed to
student learning in courses and programs. (Drisgdlfood, 2007)

Portfolio: Compillation of student work. Students are oftequired to reflect on their
achievement of learning outcomes and how the predesvidence supports their conclusions
(Allen, 2006, p. 232).

Program-Level Assessmertssessment conducted within an academic progoadetermine if
program’s learning outcomes has been achieved.
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R

Rubrics A coherent set of rules to evaluate the quality studen’s performance (either trait-by-
trait or as a whole), usually with descriptionspefformance at each level (Brookhart & Nitko,
2008).

S

Strategic Planning Strategic planning is a disciplined effort to gwoe fundamental decisions
and actions that shape and guide what an orgamiza| what it does, and why it does it.
(Bryson, 1995, pp. 4-5)

Summative EvaluationThe process of judging the success degree obitaih@ specific time
(University of Puerto Rico, 2006).

Summative AssessmeAssessment designed to provide an evaluative sugrr assessment
that occurs as students are about to completertigggm being assessed (Allen, 2006, p. 234)

Vv
Vision StatementA vision clarifies what the organization shoutbk like and how it should
behave as it fulfills its mission. (Bryson, 2004,192)
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